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Introduction 
 
Tonyrefail School was inspected as part of a national programme of school 
inspection.  The purpose of inspection is to identify good features and shortcomings 
in schools in order that they may improve the quality of education offered and raise 
the standards achieved by their pupils.  The inspection of all schools within a six-year 
cycle is also designed to give parents information about the performance of their 
child‟s school.   
 
The inspection of Tonyrefail School took place between 25/01/10 and 29/01/10.  
An independent team of inspectors, led by Peter Guy Carter undertook the 
inspection. Estyn, a statutory body independent of, but funded by, the National 
Assembly for Wales, commissioned the inspection. 
 
The team was required to report on the standards achieved by pupils, the quality 
of education provided by the school, the quality of leadership and management 
and the contribution made by the school to its pupils‟ spiritual, moral, social and 
cultural development. 
 
Estyn‟s reports follow its guidance for the writing and editing of reports, which is 
available on the Estyn website (www.estyn.gov.uk).  The table below explains the 
terms that Estyn uses to indicate quantities.  The table is for guidance only. 

 

Nearly all  with very few exceptions  

Most  90% or more  

Many  70% or more  

A majority  over 60%  

Half/around half  close to 50%  

A minority  below 40%  

Few  below 20%  

Very few  less than 10%  

 

The five-point scale used to represent all inspection judgements in this report is as 
follows: 
 
 Grade 1 good with outstanding features 
 Grade 2 good features and no important shortcomings 
 Grade 3 good features outweigh shortcomings 
 Grade 4 some good features, but shortcomings in important areas 
 Grade 5  many important shortcomings 
 
 
 
 
 
 

http://www.estyn.gov.uk/
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There are three types of inspection. 
 
For all inspections, there is a written report on seven key questions. 
 
For short inspections, there are no subject reports. 
 
For standard inspections, there are also reports on six subjects. 
 
For full inspections, there are also reports on all subjects. 
 
Estyn decides the kind of inspection that a school receives, mainly on the 
basis of its past performance.  Most schools receive a standard inspection.  
All nursery schools, special schools, pupil referral units and any new or 
amalgamated schools receive a full inspection.  
 
This school received a standard inspection. 
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Year groups and key stages 
 
Schools use a common system of numbering year groups from the start of 
compulsory schooling to 18 years of age.  This system emphasises the importance of 
continuity and eases communication among schools, governing bodies, parents and 
LEAs. 
 
The term „Reception‟ (R) refers to the year group of pupils in a primary school who 
reach the age of 5 during the academic year.  Year 1 refers to the year group of 
pupils who reach the age of 6 during the academic year and so on.  Year 13 is the 
year group of students who reach the age of 18 during the academic year. 
 
Primary phase: 
 

Year R Y 1 Y 2 Y 3 Y 4 Y 5 Y 6 

Ages 4-5 5-6 6-7 7-8 8-9 9-10 10-11 

 
Secondary phase: 
 

Year Y 7 Y 8 Y 9 Y 10 Y 11 Y 12 Y 13 

Ages 11-12 12-13 13-14 14-15 15-16 16-17 17-18 

 
The National Curriculum covers four key stages as follows: 
 

Key stage 1 Year 1 and Year 2 

Key stage 2 Year 3 to Year 6 

Key stage 3 Year 7 to Year 9 

Key stage 4 Year 10 and Year 11 
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Context 
 

The nature of the provider 

 
1. Tonyrefail School is an 11-18 co-educational school maintained by the local 

authority (LA), Rhondda Cynon Taf (RCT). There are 1071 learners on roll 
including 153 students in the sixth form. The overall number on roll is similar to 
that reported at the last inspection in 2004 but the proportion of students in the 
sixth form is much higher. Most pupils and students live in Tonyrefail and the 
surrounding villages. 

 
2. A few pupils come from prosperous backgrounds, many come from homes that 

are neither prosperous nor economically disadvantaged and a minority comes 
from disadvantaged backgrounds, including three Communities First areas. 
Around 26% are entitled to free school meals. This is five percentage points lower 
than the corresponding figure at the last inspection but is nearly ten points higher 
than the average for all secondary schools in Wales. 

 
3. Very few learners come from ethnic minority families and none speak Welsh as 

their first language. Eight pupils have statements of Special Educational Needs 
(SEN) and there are a further 93 on the SEN register. At the last inspection, 
seven pupils had statements of SEN and there were 117 pupils on the SEN 
register. 

 
4. The headteacher was in post at the time of the last inspection although at that 

time she was acting headteacher. The chairman of the Governing Body (GB) has 
taken up this position since the last inspection. There have been changes to the 
composition of the Senior Leadership Team (SLT) since the last inspection. It 
now consists of the headteacher, one deputy and four assistant headteachers. 
 

5. A range of courses, including many vocational ones, is offered at Key Stage (KS) 
4 and in the sixth form and provided off-site. The school works closely in 
partnership with the Rhondda consortium to deliver these courses and, in 
particular, with the secondary schools in Porth, Tonypandy, Treorchy and 
Ferndale and with Coleg Morgannwg. 

 

The school’s priorities and targets 

 
6. The school‟s mission is to provide every pupil with the best possible education in 

a safe and pleasant environment and to ensure all pupils achieve the highest 
possible standards of which they are capable.  

 
7. The school‟s aims are to ensure that each pupil leaves: 

 having reached their full potential; 

 having had a challenging, relevant learning experience; 

 equipped to progress in the outside world; and 

 with a set of values which will enable them to mix in a multi-ethnic, multi-
faceted society. 
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8. The most recent School Development Plan (SDP) 2009-2010 identifies seven 
themes. These are: 

 identifying and tackling underachievement; 

 the development of teaching and learning; 

 to further develop a curriculum which enhances learning experiences and 
meets learners‟ needs and interests; 

 the implementation of skills across the curriculum; 

 to establish and implement a clear vision for the use of Information and 
Communications Technology (ICT) throughout the school; 

 to improve the quality of care, support and guidance offered to pupils; and 

 resources. 
 

9. The overview of the SDP identifies priorities within these themes as short term   
(2009 – 2010), medium term (2010-2012) and long term (2012 – 2014). 

 
 
 

Summary  
 
 
 

 

 

10. Tonyrefail School has many good features, particularly in the quality of education 
it provides and in its leadership and management. The care, support and 
guidance for learners have outstanding features. Although achievement has good 
features, there are shortcomings in the standards pupils achieve in the core 
subjects of English at KS3 and science at KS4 and in levels of attendance. 
Inspectors‟ judgements match the school‟s self-evaluation grades in six of the 
seven key questions. 

 

Key Question Inspection Grade 

1 How well do learners achieve? 3 

2 How effective are teaching, training and assessment? 2 

3 How well do learning experiences meet the needs and 
interests of learners and the wider community? 

2 

4 How well are learners cared for, guided and supported? 1 

5 How effective are leadership and strategic management? 2 

6 How well do leaders and managers evaluate and improve 
quality and standards? 

2 

7 How efficient are leaders and managers in using resources? 2 

 
11. The grades awarded for standards in the six subjects inspected are shown below. 

 

Subject Key Stage 3 Key Stage 4 Sixth form 

English 3 2 1 

Welsh second language 2 2 2 

Science 2 3 2 

Design and technology 2 2 2 

Modern foreign languages 2 2 - 

Art and design 3 2 2 
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Key Stage 3 and Key Stage 4 
 
Standards 
 

12. In the majority of cases, pupils succeed in achieving their agreed learning goals 
in National Curriculum (NC) teacher assessments at KS3 and external 
examinations at KS4. Most pupils achieve good standards in key skills including 
bilingual competence. They achieve success regardless of their background. In 
most key indicators of performance, there is an underlying pattern of 
improvement. 
 

13. In a minority of cases, pupils, particularly those whose ability is just below 
average, are less successful in attaining good standards. Their attainment 
compares less favourably to local and national averages and to performance in 
similar schools. 
 

14. Standards are similar at each key stage. The percentages of grades awarded for 
achievement in 60 lessons observed in the six subjects are shown below. 

 

 Grade 1 Grade 2 Grade 3 Grade 4 Grade 5 

Key Stage 3 0% 74% 26% 0% 0% 

Key Stage 4 0% 72% 28% 0% 0% 

KS3 and KS4 0% 73% 27% 0% 0% 

 
15. In almost three-quarters of the lessons observed, standards have good features 

and no important shortcomings.  In all other lessons, standards have good 
features which outweigh shortcomings. These figures compare favourably to the 
corresponding figures in the most recent annual report of the Chief inspector. In 
most subjects, pupils make good progress in learning. They understand how well 
they are doing and how to improve. 
 

16. In English and art and design at KS3 and science at KS4, pupils do not make 
enough progress. In these cases, they learn less effectively and acquire new 
knowledge and skills more slowly. This makes it more difficult for them to fulfil 
their potential and move on to the next stage of learning. 
 

17. Most pupils make good progress on their spiritual, moral, social and cultural 
development and nearly all pupils develop good personal, social and learning 
skills. These pupils work conscientiously and behave very well, both in classes 
and around school. They understand the importance of equal opportunities, 
fairness and honesty. They show respect for each other, staff members and 
diversity within society. This prepares them well for active participation in the 
workplace and community. 
 

18. Levels of attendance are too low. Authorised absence, at around 15%, limits 
pupils‟ achievements and holds back the development of a small but significant 
minority of pupils. Rates of attendance are significantly lower than in similar 
schools and well below national expectations. 
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The quality of education and training 
 

19. Teaching and assessment have good features and no important shortcomings in 
around three-quarters of lessons.  There are very strong working relationships 
between pupils and teaching staff and these contribute significantly to promote a 
good atmosphere for learning across the school.  Nearly all lessons are planned 
and structured well with good use of starter activities. In most lessons teachers 
apply their subject knowledge well to explain work clearly to pupils and use a 
good variety of resources and activities to stimulate pupils‟ interests.   
 

20. There are important shortcomings in around a quarter of lessons although they 
are outweighed by good features.  Shortcomings often occur when teachers do 
not allow enough opportunities for pupils to be involved actively in their learning.  
Also, in a few lessons questioning only requires brief responses from pupils and 
the tasks set are either not challenging enough or too difficult for them. 
 

21. The school makes very good use of assessment information to track and monitor 
pupils‟ progress systematically and efficiently.  Often teachers provide good 
feedback to pupils from marking their work that focuses well on strengths and 
where improvements could be made.  This is usually successful in ensuring that 
pupils have a good awareness of how well they are doing across all subjects.  In 
a few instances marking is not rigorous enough and does not provide sufficient 
feedback to pupils to assist their learning. 
 

22. Arrangements to assist the accuracy of teacher assessment at the end of KS2 
are ongoing.  Cluster meetings with primary partner schools have taken place in 
all core subjects and in a few foundation subjects and there are plans to extend 
this further in the near future.  The school has received a positive report following 
a KS3 external verification visit which supports these developments. 
 

23. Reporting arrangements are very good.  A particularly notable feature is the 
exceptionally high degree of consistency in the comments from subject teachers.  
In nearly all instances they are detailed and identify clear subject-specific targets 
to assist learning. 
 

24. The curriculum meets the needs of pupils at all levels. It is accessible to all and 
provides opportunities for them to achieve qualifications. Effective curricular links 
provide progression in learning from KS2 and help pupils with transition from 
primary to secondary education. The school has introduced a number of 
successful initiatives to promote pupils‟ key and basic skills. At KS4, option 
menus within the Learning Pathways include vocational provision which is at a 
relatively early stage of development. 
 

25. The school has a very extensive extra-curricular programme of educational 
activities. The E3+ (extend, enrich, excite) programme is co-ordinated well and 
very popular. Many pupils participate in a very wide range of activities. The varied 
initiatives enrich greatly pupils‟ personal development and their learning 
experiences.  
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26. Work-related education (WRE) is very effective and prepares pupils well for the 
world of work. Pupils‟ bilingual skills are promoted actively and the use of 
incidental Welsh is encouraged very successfully. The school promotes 
education for sustainable development enthusiastically and has been awarded 
the Eco-Schools Green Flag.  
 

27. The school tackles social disadvantage and stereotyping well. The alternative 
curriculum provision at KS4 supports effectively an identified group of pupils at 
risk of disaffection. The school has developed close links with local employers 
and businesses and promotes pupils‟ entrepreneurial skills effectively through a 
well-planned programme of enterprise events. 
 

28. The school has a highly effective pastoral system which reflects the positive 
relationships between staff and pupils.  A well-planned and well-delivered 
Personal and Social Education (PSE) programme supports these relationships.  
An ethos of supportive care permeates the whole school.  This is reinforced by 
personal support and guidance strategies of high quality available to individual 
pupils with social and emotional issues.  
 

29. The provision for careers advice and guidance is outstanding.  Very strong links 
with Careers Wales and the Education Business Partnership (EBP) enable pupils 
to take part in relevant vocational experiences and activities from Year (Y) 7 
onwards.  There is a very high awareness of child protection in the school.  
Procedures and strategies for child protection are very rigorous and effective. 
 

30. Very good support at appropriate levels is provided for pupils with behavioural 
difficulties.  The management of behaviour is consistent across the whole school.  
The school is fully aware of the diverse background of its pupils and is very 
successful in identifying and minimising the barriers to pupils‟ learning.   
 

31. The effectiveness of anti-bullying strategies is reflected in the pupils‟ confidence 
that all incidents are dealt with quickly and sensitively.  Pupil-friendly information 
leaflets and the “Clwb Ti a Fi” peer-mentoring initiative allay any fears they might 
have.   The school‟s understanding and awareness of disability have been 
significantly extended by the Disability Equality Committee consisting of 
governors, members of staff as well as parents and disabled pupils. 
 

32. The school is very effective in minimising barriers to learning and maximising 
resources to support individual pupils.  The support for pupils in care of the local 
authority is very good.  Issues of equal opportunity have a very high priority. 
 

33. Pupils at KS3 have effective access to information about academic and 
vocational pathways available at KS4.  The learning coach supports a small 
number of identified pupils in Y11.  Progression and continuity from KS2 to KS3 
are supported by curricular links, which, this year, focus on science, design and 
technology and Welsh second language.  These links help pupils settle in quickly 
and smoothly in their new school. 
 

34. Detailed procedures for monitoring pupils‟ progress and behaviour have been 
developed.  Attendance monitoring is very rigorous but has not had enough 
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impact on improving attendance.   Pupils with SEN, including an increasing 
number of pupils with moderate learning difficulties (MLD), are taught well in 
small discrete groups.   Learning Support Assistants (LSA) and Special Needs 
Support Assistants (SNSA) provide very effective additional support.  

 

Leadership and management 
 

35. The headteacher provides strong leadership and clear direction. She leads by 
example and is supported very well by an effective SLT. Its members have a very 
good range of skills and experience. They are fully committed to the school‟s 
aims and values and demonstrate them in the way they do their work. They 
promote actively high standards of achievement and wellbeing for all learners. 
 

36. Senior leaders have good links with middle managers responsible for leading 
subjects and year-groups. They work well together to improve the performance of 
teams and agree challenging, realistic targets. In most cases, these targets have 
been met successfully. Despite much effort, targets which reflect the national 
priority for reducing absence levels have not been met. They remain an important 
focus for future action. 
 

37. Governors meet their responsibilities very effectively. They take a keen interest in 
the school‟s work and an active role in helping to set its strategic direction. They 
work well through an appropriate range of committees. They study reports, 
presentations and analyses of attainment data to monitor the quality of provision. 
This provides them with detailed knowledge of progress and performance. They 
meet all regulatory and legal requirements. 
 

38. Systems for monitoring the performance of staff and pupils have been 
established successfully. Leaders and managers are well informed about the 
areas for which they are responsible. Self-evaluation arrangements are 
systematic and based upon first-hand evidence. 
 

39. The self-evaluation report (SER) is comprehensive. It shows that contributors 
have a good understanding of performance in their area. Self-evaluation is 
successful in seeking the views of parents, carers and governors. A growing use 
is being made of the contribution of pupils and students to this process. The 
school council is becoming increasingly influential. Self-evaluation is well 
embedded into school routines. 
 

40. Areas for improvement which are clearly identified and prioritised are targeted 
extremely well and resourced appropriately. A significant number of initiatives 
arising from evaluation processes have resulted in measurable improvements. 
The setting of clear priorities and actions for improvement are, however, too 
inconsistent across subjects. This leads to variability in the precision of target 
setting. 
 

41. Considerable progress has been made since the last inspection, particularly in 
addressing curricular and reporting issues and the monitoring of pupils‟ progress. 
Good progress has been made in improving the accommodation. Progress has 
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also been made in raising standards and attendance levels since the last 
inspection. Overall, progress has been good. 
 

42. The school has enough appropriately qualified teachers to teach all subjects 
effectively. Teams of non-teaching associate staff make significant contributions 
to the support of pupils and the efficient operation of the school. Teachers are 
deployed in an economic and efficient way. Workforce remodelling has been 
introduced effectively to ensure their administrative burden has been reduced and 
the continued professional development (CPD) for all staff is catered for well. 
Sufficient learning resources are provided in most subjects and improvements in 
ICT facilities and equipment are particularly good.  
 

43. The school buildings need repair frequently. The upper and middle school 
buildings, however, are subject to a very comprehensive programme of 
refurbishment and the lower school is due to have its roof replaced. A few 
classrooms are small for the numbers of pupils but, overall, efficient use is made 
of internal space to accommodate the many teaching and pastoral activities.  The 
outside grounds are maintained and used well but there is a potential danger 
from vehicles to learners using the driveway between the two buildings. 
 

44. The way in which the school makes decisions on spending, based on resourcing 
its stated priorities and objectives, is a significant strength.  This is particularly 
evident in the way it is constantly improving the quality of life within the school 
through its ongoing period of refurbishment despite the financial constraints it 
faces. There is a transparent system of budgetary control, which is very closely 
monitored to ensure financial resources are used as effectively as possible to 
achieve good value for money.   

 
Sixth form 
 
Standards 
 

45. Most students are very successful in extending their knowledge and 
understanding. They achieve good standards in all key skills and bilingual 
competence. Results at Advanced (A2) level, across the range of grades from A 
to E, compare favourably with local and national averages in most subjects. In a 
few subjects, including English, students succeed in gaining the higher grades. 
 

46. In the subjects inspected that are studied in the sixth form, all students achieve 
standards which have good features and no important shortcomings. In English, 
standards of achievement have outstanding features. Overall, students make 
good progress in learning in the sixth form. They have a particularly good 
understanding of how well they are doing and what they should do to improve. 
 

47. The percentages of grades awarded in eight lessons inspected are set out in the 
table below. They should be viewed with caution because the sample was very 
small. The percentage of lessons where the two highest grades were awarded 
exceeds the corresponding figure from the most recent Annual Report of the 
Chief Inspector by 17 percentage points. 
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 Grade 1 Grade 2 Grade 3 Grade 4 Grade 5 

Sixth form 25% 75% 0% 0% 0% 

 
48. Nearly all students have very good personal and social skills. They have positive 

attitudes to learning and are good role models for younger pupils. They work 
more independently. They make important contributions to the school community 
by taking a leading role in many areas. This prepares them very effectively for 
participation in the work place and the wider community. 
 

49. Although there have been significant improvements in students‟ attendance in 
recent years, the amount of authorised absence in the sixth form is still too high. 

 
The quality of education and training 
 

50. Overall teaching and assessment are very good in the sixth form.  In most 
lessons teachers use their subject knowledge very well to engage and motivate 
students.  They establish excellent working relationships with students and give 
freely of their time to support them in their learning. Lessons are planned and 
structured well.  Teachers take particular care to involve students actively in their 
learning and involve them constructively in monitoring and reviewing their 
progress. 
 

51. Assessment is used well to oversee students‟ progress.  Marking is usually good 
and teachers provide helpful written feedback to students.  In a few subjects 
marking is exceptionally good and provides detailed feedback that indicates 
clearly where improvements could be made.  Reporting arrangements are very 
good.  Comments from subject teachers in the annual reports focus well on 
progress and identify clear subject-specific targets for improvement.  The high 
degree of consistency of this is a particularly notable feature. 
 

52. The school has developed close links with the neighbouring schools and college 
in the Rhondda consortium which have extended the curricular provision. The 
curriculum is enhanced further by the introduction of the Welsh Baccalaureate 
Qualification (WBQ) at Level 3. The range of curricular options prepares students 
well for higher or further education or the world of work.  
 

53. A successful two-day induction into the sixth form is reinforced by one-to-one 
interviews, team-building activities and advice from former students.  A sixth-form 
pastoral handbook of high quality supports the personal and social development 
of students.  The sixth-form pastoral programme and academic review days 
provide students with very good support and guidance to review their progress, 
prioritise goals and set targets.   

 
Leadership and management 
 

54. The leadership of the sixth form is very effective. The work of form tutors is 
monitored efficiently. The work of the sixth-form team is organised and managed 
well. This enhances the quality of students‟ experience of education. As a 
consequence, there are high levels of respect between sixth-form students and 
the staff members who work with them. 
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55. All the recommendations from the sixth-form section of the last report have been 
given high priority. Examination results, particularly at higher grades, have 
improved. Collaboration with the neighbouring schools and college has widened 
the range of academic and vocational courses available for increasing numbers 
of students. Attendance has improved and statutory requirements are being met.    
 

56. The study centre and common room facilities provide excellent facilities to 
support students‟ independent learning. The suitability and use made of staffing, 
along with the quantity and quality of resources for learning in the sixth form are 
good. Arrangements with other schools, to share teaching in the sixth form, have 
enabled the school to offer a wider range of courses to all its learners in a cost 
effective manner. 

 
 

Recommendations 
 
To build on the progress made, the school should implement the following 
recommendations. 
 
R1 Further develop and implement effective strategies to reduce absence rates 

and, in particular, the amount of authorised and condoned absence. 
 
R2 Raise standards of achievement further by addressing shortcomings in 

subjects identified in this report. 
 
R3  Continue to develop teaching strategies to ensure that pupils are involved 

more actively in their learning. 
 
R4 Further develop the range of vocational courses available at KS4. 
 
R5 Make arrangements to enable pedestrians to move safely around the school 

site separated from vehicular traffic. 
 
 All five recommendations are addressed in the current SDP (2009-2010). 
 
The governing body is responsible for amending its current development plan to 
incorporate action in response to the recommendations within 45 working days of 
receiving this report, showing what the school is going to do about the 
recommendations. This plan, or a summary of it, will be circulated to all parents at 
the school. 
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Standards 
 
Key Question 1: How well do learners achieve? 
 

Grade 3: Good features outweigh shortcomings 

 
57. This grade is one grade lower than the grade in the school‟s self-evaluation 

report. This is because inspectors identified significant shortcomings in the 
standards achieved in the NC core subjects of English at KS3 and science at KS4 
and in levels of attendance. 

 
Key Stage 3 and Key Stage 4 
 

58. At KS3, the most recent results in statutory assessments by teachers in science 
were above the local average and in line with the national average. In 
mathematics, results were in line with the local average but below the national 
average. English results were below both local and national averages. The 
percentage of pupils who attained the KS3 core subject indicator (CSI), which is 
level five or above in all three core subjects, was also below both local and 
national averages.  
 

59. There is an underlying pattern of improvement in all four indicators of 
performance at KS3 during the last five years. This improvement is most marked 
in science, mathematics and the CSI where there has been an improvement each 
year since 2007. English results have been more variable. 
 

60. By comparison with performance in schools where a similar proportion of pupils 
have free school meals, results in the core subjects at KS3 were below averages 
in 2007 and 2008. In 2009, results in mathematics and science were above the 
averages in similar schools with performance in science in the highest quarter. 
Despite a steady improvement in the CSI in the last three years, it has remained 
in the lowest quarter throughout this period. 
 

61. The results that pupils gain at the end of KS3 are below expectations based on 
their prior attainment at KS2. There are relatively few significant differences in the 
results gained by boys and girls when compared to local and national averages. 
In most cases, the difference between boys‟ and girls‟ performance is smaller 
than it is locally and nationally. 
 

62. At KS4, performance in external examinations is closer to local averages than 
national averages, but below both in almost all key indicators of performance. 
Results are around five percentage points below local averages and around ten 
percentage points below national averages in most cases. The difference 
between girls‟ and boys‟ performance is very close to the differences locally and 
nationally. 
 

63. The percentages of pupils who achieve the KS4 CSI and the level two threshold, 
a volume of qualifications equivalent to five General Certificate of Secondary 
Education (GCSE) passes at grade C, including English and mathematics, have 
been above the averages in similar schools in the last two years. The percentage 
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of pupils who achieve the level one threshold and the wider points score has 
been below the averages in similar schools in both years.  
 

64. Overall, there is an underlying pattern of improvement in standards attained at 
KS4 in recent years in most cases.  For example, the percentage of pupils who 
achieve the level 2 threshold has gone up in each of the last three years and has 
increased by ten percentage points since 2007. 
 

65.  The results gained at KS4 are very good in relation to pupils‟ prior attainment at 
KS3 in most key indicators of performance, when contextual information about 
pupils‟ backgrounds is taken into account. Value-added analyses of attainment 
indicate that the results pupils gain in external examinations in most subjects are 
generally in line with expectations. 
 

66. Standards in all six subjects inspected have good features. In English and art and 
design at KS3 and science at KS4 the good features outweigh shortcomings. In 
science at KS3, English and art and design at KS4 and in Welsh second 
language, design and technology, modern foreign languages at both key stages 
there are no important shortcomings. 
 

67. Standards are similar at each key stage. The percentages of grades awarded for 
standards in 60 lessons observed in the six subjects inspected in detail are 
shown in the table below.  

 

 Grade 1 Grade 2 Grade 3 Grade 4 Grade 5 

Key Stage 3 0% 74% 26% 0% 0% 

Key Stage 4 0% 72% 28% 0% 0% 

KS3 and KS4 0% 73% 27% 0% 0% 

 
68. These figures compare favourably in important respects to figures in the most 

recent Annual Report of the Chief Inspector, based on all secondary schools in 
Wales inspected in 2008-2009. Although standards were not awarded grade one 
in any lesson in this inspection, the percentage of lessons where the top two 
grades were awarded is the same as the corresponding national figure. The 
percentage of lessons where standards were judged to be grade three is the 
same as that for lessons awarded grade three or below nationally. 
 

69. Pupils make good progress in the development of their key skills and there are 
good features in the standards they achieve at both key stages. Speaking, 
writing, numeracy and ICT skills at KS3 have good features which outweigh 
shortcomings. Listening and reading skills at KS3 and all key skills at KS4 have 
good features and no important shortcomings. 
 

70. At KS3, pupils listen attentively in class and show good levels of understanding of 
teachers‟ explanations and directions. Most pupils sustain good levels of 
concentration throughout lessons. Although most pupils speak clearly and 
correctly using vocabulary appropriate to the subject, they are more reluctant to 
speak at length. Their responses to teachers‟ questions are often brief. A minority 
of pupils appear hesitant when asked to contribute to discussion. 
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71. Most pupils at KS3 have good reading skills. They extract information from a 
range of texts competently showing appropriate levels of comprehension. A 
minority of pupils, particularly of average and below average ability, are less 
skilful in writing. Their work contains technical errors including spelling and 
punctuation mistakes. These pupils have difficulty in expressing their ideas in 
writing fluently and at length. 
 

72. Most pupils make good progress in developing their communication skills as they 
move from KS3 to KS4. They apply these skills in a wider range of contexts. They 
maintain good levels of skill in listening and reading but also apply their speaking 
and writing skills with greater confidence and proficiency. 
 

73. Many pupils apply numeracy skills well, particularly at KS4. They use these skills 
in different subjects to measure, calculate and estimate with appropriate 
accuracy. These pupils understand how to interpret mathematical information 
presented in a range of graphical formats.  
 

74. Most pupils also develop a good range of ICT skills as they progress through the 
key stages. At KS4, they show competence in using a range of applications of 
ICT including word-processing, creating visual presentations, using search 
engines for internet research and generating spreadsheets. In design and 
technology at both stages, pupils make particularly good use of ICT skills to 
enhance their learning. 
 

75. Nearly all pupils have developed good levels of bilingual competence. They listen 
and respond to teachers‟ use of incidental Welsh showing good levels of 
understanding. They are familiar with greetings and other basic transactional 
phrases. In most subjects across the curriculum and around the school pupils are 
aware of signs in the Welsh language. Pupils also learn about the culture of 
Wales in lessons in many subjects where there are relevant opportunities. 
 

76. Many pupils make good progress across the key stages. By the end of KS4 these 
pupils have achieved standards which are good in comparison with their prior 
attainment at KS3. They make better progress at KS4 than at KS3. Most pupils 
with SEN make good progress in relation to their needs. Many pupils make good 
progress in relation to their abilities. A minority of pupils, however, of average 
ability or just below, make slower progress than expected. 
 

77. The great majority of pupils develop good personal, social and learning skills. 
They co-operate well with each other in small groups and pairs. They get on very 
well with teachers and other members of staff. In most lessons, pupils show 
conscientious attitudes to learning. They are attentive and show interest. A small 
but significant minority of pupils, however, at both key stages, are reluctant to 
participate actively in their learning and adopt a more passive approach. 
 

78. Most pupils make good progress in their spiritual, moral, social and cultural 
development. They consider and reflect thoughtfully on spiritual and moral issues 
in assemblies and form-tutor periods. They develop personal and social skills in a 
range of contexts including PSE lessons. Many pupils show good levels of 
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understanding of other cultures through lessons, links with other countries and 
fund-raising activities for charities. 
 

79. The school is an orderly community where nearly all pupils behave very well. 
They respect each other, members of staff and the diversity within society in 
general. They understand the importance of equality of opportunity and of 
fairness and honesty. This understanding underpins relationships within the 
school. There were relatively few temporary exclusions of pupils because of 
inappropriate behaviour in the last year. Permanent exclusions are very rare. 
 

80. Rates of attendance of around 85% in the last three terms are too low. They are 
below local and national averages and significantly lower than the average in 
similar schools. Pupils whose attendance is low have difficulty in keeping up with 
their work and, at KS4, in completing coursework for external examinations. This 
limits the standards they achieve. The comparatively high level of absence which 
is authorised by the school and condoned by parents is a cause for concern. 

 
Sixth form 
 

81. Overall, sixth-form students achieve good standards. They make good progress 
as they move from KS4 into the sixth form. Nearly all students demonstrate 
particularly well-developed personal and social skills showing increased maturity 
and accepting more responsibilities. 
 

82. Students‟ attainment is generally good or very good in relation to their ability. 
Most students achieve their agreed learning targets and, in a few cases, exceed 
them achieving success regardless of their background. Their results at A level, 
across the range of pass grades from A to E, compare favourably with local and 
national averages. In a few subjects, notably English, media studies and history, 
the percentage of students who gain the top two grades exceeds the local and 
national averages. 
 

83. In 2009, the percentage of students entered for two or more A level examinations 
who gained grade C or above in both subjects was below national and local 
averages. It was also six percentage points lower than the school‟s average 
performance in the last three years. Girls‟ results were much better than boys‟ 
and much closer to the local average. 
 

84. The percentage of students entered for a volume of courses equivalent to two A 
levels, who achieved the level three threshold, was within two percentage points 
of the local and national averages. Girls‟ performance matched the national 
average whilst boys‟ performance was seven percentage points lower. 
 

85. Standards achieved in science, Welsh second language, design and technology 
and art and design have good features and no important shortcomings. 
Standards in English are good with outstanding features. The percentages of 
grades awarded in eight lessons inspected are set out in the table below. They 
should be viewed with caution because the sample was very small. The 
percentage of lessons where the two highest grades were awarded exceeds the 
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corresponding figure from the most recent Annual Report of the Chief Inspector 
by 17 points. 

 

 Grade 1 Grade 2 Grade 3 Grade 4 Grade 5 

Sixth form 25% 75% 0% 0% 0% 

 
86. Almost all students demonstrate good standards with no important shortcomings 

in all key skills including the development of their bilingual competence. The work 
they carry out within the WBQ helps them to make very good progress in 
developing these skills. 
 

87. Their reading and writing skills have outstanding features and they apply them 
with confidence in a wide range of contexts. They write fluently for different 
purposes and audiences. They speak well and explain the nature and purpose of 
their work clearly and effectively. 
 

88. All students use ICT confidently to undertake research, gather information and 
enhance the presentation of their work. Many use word-processing to redraft their 
work to improve its quality. In subjects where there are opportunities, students 
apply their numeracy skills proficiently. 
 

89. Most students make good progress during their time in the sixth form. They 
understand how well they are doing and know their strengths and areas to 
develop further. They are aware of what they need to do to gain the grades they 
need, for example to gain access to particular university courses. Almost all 
students are prepared well to participate in the world of work and the wider 
community. 
 

90. Almost all students demonstrate positive attitudes to learning. They work 
purposefully and co-operate effectively in collaborative learning activities. 
Although levels of attendance have improved, they are still too low.  Most 
students show increased maturity in their social skills. They know the importance 
of equality of opportunity and show respect for diversity. They are very good role 
models for younger pupils. Their skills and personal qualities provide good 
foundations for lifelong learning. 

 

The quality of education and training 
 
Key Question 2: How effective are teaching, training and assessment? 
 

Grade 2:  Good features and no important shortcomings 

 
91. This grade matches the grade in the school‟s self-evaluation report. 

 
92. Overall, 95 lessons were observed across the school and the following table 

shows the percentages of grades awarded for teaching and assessment. 
 

Grade1 Grade 2 Grade 3 Grade 4 Grade 5 

14% 63% 23% 0% 0% 
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93. Overall these figures compare favourably with those in other secondary schools 
inspected in Wales in 2008-2009, as reported in the Annual Report of the Chief 
Inspector.  The proportion of lessons graded one or two (77%) is slightly higher 
than the corresponding national figure of 76%.  

 
Key Stage 3 and Key Stage 4 
 

94. The following table shows the overall grades awarded for the quality of teaching 
and assessment in all the lessons observed.  These are based on observations of 
81 lessons. 

 

 Grade1 Grade 2 Grade 3 Grade 4 Grade 5 

KS3 16% 59% 25% 0% 0% 

KS4 7% 67% 27% 0% 0% 

KS3 and KS4 12% 62% 26% 0% 0% 

 
95. Overall the quality of teaching and assessment is fairly consistent at both KS3 

and KS4.  It is at least good with no important shortcomings in around three 
quarters of lessons.  There is, however, a much larger proportion of lessons at 
KS3 with outstanding features. 
 

96. Teaching and assessment are good with no important shortcomings in English, 
Welsh second language, modern foreign languages, design and technology, and 
art and design. Good features outweigh shortcomings in science. 
 

97. Overall, the school encourages teachers to work together on developing 
strategies to assist pupils‟ thinking skills.  A particularly notable feature of this is 
the involvement in the Building Learning Power programme that is being 
promoted actively by senior leaders and representatives from all subjects.  These 
developments are ongoing and where they are used purposefully in lessons, they 
lead to learning experiences of high quality for pupils. 
 

98. There are very strong working relationships between pupils and teachers. 
Teachers set high expectations for pupils‟ conduct and behaviour and this 
contributes significantly to promoting a good atmosphere for learning across the 
school.  They treat all pupils fairly and provide very good support and 
encouragement for them both within, and in addition to, lessons.  Members of 
staff work very enthusiastically together to ensure that pupils behave well and 
have positive attitudes to their work. 
 

99. Nearly all lessons are planned and structured well.  Objectives are shared 
productively with pupils and, in most cases, they are matched appropriately to 
their needs and to previous learning.  This is usually successful in ensuring that 
pupils understand what is expected of them.  Many teachers make good use of 
starter activities to engage pupils quickly in lessons.  On a few occasions lesson 
introductions are too long and objectives focus too much on the completion of 
tasks and not enough on acquisition of knowledge and skills. 
 

100. Teaching makes good use of a variety of resources and activities to capture 
pupils‟ interests and attention.  Most teachers apply their subject knowledge well 
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to explain work clearly to pupils.  They use questions constructively to probe 
pupils‟ knowledge and occasionally use them very well to gauge pupils‟ depth of 
understanding.  In the best lessons, homework is set as an integral part of pupils‟ 
learning.  Occasionally, however, there are missed opportunities to use 
homework productively to consolidate and extend learning. 
 

101. There are important shortcomings in around a quarter of lessons although they 
are outweighed by good features.  These shortcomings often occur because 
teachers do not allow sufficient opportunities for pupils to be involved actively 
enough in their learning. This impacts adversely on pace and challenge.  Also, in 
a few lessons questioning only requires brief responses from pupils and the tasks 
set are either not challenging enough or too difficult for them. 
 

102. Overall, teaching promotes pupils‟ bilingual skills well.  Teachers encourage 
pupils to make productive use of incidental Welsh in many lessons, form-tutor 
periods and assemblies.  There are also bilingual posters of good quality in 
classrooms and corridors around the school. 
 

103. Overall, whole-school procedures for assessing and recording pupils‟ 
achievements are good.  There is a clear calendar of events involving all subjects 
for assessing pupils‟ progress in terms of expected targets three times in each 
year.  The process is systematic and used efficiently by senior managers and 
progress leaders to track the progress of individual pupils.  It works very well to 
reward those who are achieving above expectations and to identify and plan 
appropriate action to assist pupils who are underachieving. 
 

104. Pupils‟ work is usually marked regularly and accurately across the curriculum.  In 
most subjects, written feedback from teachers focuses well on good features and 
identifies clearly aspects for improvement.  Pupils are also involved purposefully 
in self and peer-assessment in the majority of subjects.  Overall this enables 
pupils to have a good awareness of how well they are doing across all subjects.  
In a few instances marking is not rigorous enough and does not provide sufficient 
feedback to pupils to assist their learning. 
 

105. Statutory requirements in relation to assessing and reporting on NCsubjects are 
met at KS3.  Teaching also meets the requirements of examining boards for 
subjects and courses at KS4.   
 

106. Arrangements to assist the accuracy of teacher assessment at the end of KS2 
are ongoing.  Cluster meetings with partner primary schools have taken place in 
all core subjects and in a few foundation subjects with plans to extend this further 
in the near future.  The school has received a positive report from an external 
verifier to support these developments. 
 

107. Reporting arrangements are very good.  Interim and annual reports are 
comprehensive and provide parents and carers with detailed information on their 
child‟s personal and academic progress.  A particularly notable feature is the 
exceptionally high degree of consistency in the comments from subject teachers.  
In nearly all instances they are detailed and identify clear subject-specific targets 
to assist learning. 
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Sixth form 
 

108. The following table shows the overall grades awarded for the quality of teaching 
and assessment in all the lessons observed. These grades are based on the 
observations of 14 lessons. 

 

 Grade1 Grade 2 Grade 3 Grade 4 Grade 5 

Sixth form 21% 71% 7% 0% 0% 

 
109. Overall teaching and assessment are very good in the sixth form.  In most 

lessons teachers use their subject knowledge very well to engage and motivate 
students.  They establish excellent working relationships with students and give 
freely of their time to support them in their learning. 
 

110. Lessons are planned and structured well.  Teachers use questions skilfully to 
gauge students‟ knowledge and, in the best instances, use them exceptionally 
well to probe their depth of understanding.  They take particular care to involve 
students actively in their learning.  A particularly notable feature of this is the way 
in which teaching meets the needs of individuals and involves them constructively 
in monitoring and reviewing their progress. 
 

111. Assessment is used well to oversee students‟ progress.  Marking is usually good 
and teachers provide helpful written feedback to students.  In a few subjects 
marking is exceptionally good and provides detailed feedback that indicates 
clearly where improvements could be made.  Students are involved purposefully 
in self and peer-assessment in many subjects and this gives them a very good 
awareness of how well they are doing.   
 

112. Reporting arrangements are very good.  Interim and annual reports provide 
detailed information on personal and academic progress.  Comments from 
subject teachers in the annual reports focus well on progress and identify clear 
subject-specific targets for improvement.  The high degree of consistency of this 
is a particularly notable feature. 

 
 
Key Question 3: How well do the learning experiences meet the needs and 

interests of learners and the wider community? 
 

Grade 2:  Good features and no important shortcomings 

 
113. This grade matches the grade in the school‟s self-evaluation report. 

 
114. The curriculum meets the needs of pupils at all levels. It is accessible to all and 

provides opportunities for them to achieve qualifications. It meets legal and 
course requirements.  
 

115. The KS3 curriculum has been redesigned to enable it to deliver the skills-based 
NC framework.  At KS4 pupils choose their own pathways. In addition to the core 
and statutory subjects pupils study another four subjects. Option menus within 
the Learning Pathways arrangements include a developing vocational provision.  
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116. The school has developed close links with the neighbouring schools and college 
in the Rhondda post-16 consortium. These have extended the curricular provision 
in the sixth form including both academic and vocational courses. The range of 
curricular options prepares students very well for higher or further education or 
the world of work.  
 

117. The curriculum in the sixth form is enhanced further by the introduction of the 
WBQ at Level 3 which enables students to develop new skills. 
 

118. Effective curricular links in the NC core and foundation subjects provide 
progression in learning from KS2 and help pupils with transition from primary to 
secondary education.  
 

119. The school has introduced a number of successful initiatives to promote pupils‟ 
key and basic skills. Key skills are fully integrated in schemes of work and used 
effectively in lessons. Timetabled thinking skills lessons in Y7 and Y8 support and 
enhance pupils‟ key skills. The school has been awarded the Basic Skills Quality 
Mark in recognition of its curricular provision in this area. 
 

120. The school has a very extensive extra-curricular programme of sporting and 
educational activities. Subject-based clubs, sports teams, home and international 
visits and music and drama productions enrich greatly pupils‟ personal 
development and their learning experiences. The E3+ programme is very popular 
and co-ordinated well. Many pupils participate enthusiastically in an extensive 
range of educational and recreational activities. 
 

121. The school promotes effectively learners‟ personal development. The 
comprehensive PSE programme covers a wide range of topics which address 
social and cultural issues. Morning assemblies, form-tutor periods and curricular 
subjects enrich learners‟ spiritual and moral development. 
 

122. Learners consider the needs of others less fortunate and support local charities. 
The school has established links with a school in Uganda and forwards gifts to 
pupils there. 
 

123. The school has good links with parents, the community and other providers of 
education. Communication with parents and carers is good and the home-school 
agreement strengthens links with pupils‟ homes. The school is very involved in a 
wide range of community-based initiatives. These activities provide many   
additional learning experiences which enrich learners‟ personal and academic 
development. 
 

124. The school has strong links with partner primary schools, local secondary schools 
and colleges. The Physical Education and School Sport (PESS) programme is a 
longstanding and successful initiative. The school has developed good links with 
initial teacher training institutions and supports a number of trainees annually. 
 

125. Pupils‟ learning experiences at all key stages meet statutory requirements. The 
school provides a daily act of worship through assemblies and form-tutor periods. 
There are timetabled religious education lessons in the sixth form and this 
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provision is enhanced by a two-day conference planned to take place in the 
summer term.  
 

126. Work-related education is very effective and prepares pupils very well for the 
world of work. Learners undertake work-experience opportunities in Y10 and Y12. 
These are evaluated carefully. Learners benefit further from the school‟s close 
links with Careers Wales.  
 

127. Pupils‟ bilingual skills are promoted actively and the use of incidental Welsh is 
encouraged successfully. At all key stages learners have a very positive attitude 
towards learning the Welsh language. All pupils learn Welsh and pupils attain 
good standards at KS4 through undertaking either the full or short  GCSE course. 
Aspects of „Y Cwricwlwm Cymreig‟ in schemes of work develop pupils‟ 
understanding of specific characteristics of Welsh life and culture.    
 

128. The school tackles social disadvantage and stereotyping well. Pupils have 
equality of access to the curriculum and they study courses appropriate to their 
particular needs. The alternative curriculum provision at KS4 supports effectively 
an identified group of pupils who are at risk of disaffection.  
 

129. The school promotes education for sustainable development and global 
citizenship enthusiastically and has been awarded the Eco-Schools Green Flag. 
Learners understand the importance of recycling. Pupils in the popular eco-club 
are fully committed and involved in many initiatives. They demonstrate a good 
understanding of environmental changes, the reasons for them, the likely global 
effects and how to minimise them.  
 

130. The school has developed close links with local employers and businesses. 
Pupils in Y11 benefit greatly from undertaking mock interviews with local 
employers. Close links with local companies, EBP and involvement with the 
Compact initiative strengthen pupils‟ understanding of the world of work. 
 

131. The school promotes successfully pupils‟ entrepreneurial skills by means of a 
well-planned programme of enterprise events. Curricular courses, Young 
Enterprise initiatives and participation in a number of competitions develop 
successfully pupils‟ enterprise skills and confidence.  
 

132. Pupils‟ learning experiences reflect national priorities. Overall through its range of 
courses the school is successful in developing learners‟ skills for lifelong learning. 

 

 

Key Question 4: How well are learners cared for, guided and supported? 
 

Grade 1: Good with outstanding features   

 
133. This grade matches the grade in the school‟s self-evaluation report. 

 
134. The school has a highly effective pastoral system which is reflected in the positive 

relationships that exist between staff and pupils.  Progress leaders and form 
teachers support each other well.  Form-tutor periods are planned very well and 
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used effectively. They support both the pupils‟ learning and their spiritual 
development.  External agencies are used very effectively to support school 
strategies.  An ethos of supportive care permeates the whole school.   
 

135. Parents are encouraged to be involved in their children‟s learning.  Surveys and 
questionnaires are used to improve the effectiveness of open and parents‟ 
meetings.  The school operates a successful school council.  Regular meetings 
involve the council in issues including discussions on school policies, attendance 
issues, healthy-eating initiatives, and environmental changes. Dialogue between 
the school council and year councils is effective. 
 

136. Pupils at KS3 have good access to information and advice, including careers 
guidance, about academic and vocational pathways available at KS4.  Progress 
leaders and Y9 form tutors have been trained in the use of on-line option choices 
in order to familiarise pupils with the procedures.  A comprehensive programme 
of advice and documentation on post-16 pathways is available to pupils in Y11.  
This includes individual interviews with members of the SLT and the careers 
adviser.  The learning coach supports well a small number of pupils in Y11. 
 

137. Progression and continuity from KS2 to KS3 are supported by curricular links, 
which, this year, focus on science, design and technology and Welsh second 
language.  Established pastoral links are reinforced by a detailed transition plan 
and induction programme.  These links help new pupils settle in quickly and 
smoothly.  A comprehensive induction programme involving individual interviews, 
advice to students and team-building activities supports effectively induction into 
the sixth form.  This programme is evaluated fully by students. 
 

138. The range and quality of personal support for pupils have outstanding features.  
They include Eye-to-Eye counselling, a nurture initiative, peer-counselling and 
mentoring as well as support from a pastoral support specialist.  Pupils with 
emotional, social and behavioural difficulties have further access to professional 
external specialist support.  A very effective PSE programme supports pupils‟ 
social and personal development.  It is enriched through very effective 
contributions from the local community.  A sixth-form pastoral handbook of high 
quality also supports the personal and social development of students. 
 

139. Detailed procedures to monitor pupils‟ progress and behaviour have been 
developed.  Data is used well to identify pupils who need extra support. 
Programmes, including mentoring of identified pupils in Y7 and Y8 by sixth-form 
students to improve academic performance and develop levels of engagement 
and self-esteem are very effective.  The sixth-form pastoral programme and 
academic review days provide students with very good support and guidance to 
review their progress, prioritise goals and set targets.  Attendance monitoring, at 
the beginning of the morning and afternoon sessions and at every lesson, is 
extremely rigorous but has not had enough impact on improving attendance. 
 

140. The provision for careers guidance and advice is outstanding.  Very strong links 
with Careers Wales and EBP enable pupils to take part in a wide range of 
relevant vocational experiences and activities from Y7 onwards.  This 
programme, which includes business visits, enables learners to make informed 
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choices and have a better understanding of the world of work.  The school has 
received the Quality Award for Careers Education and Work Related Education in 
recognition of the support it provides in these areas. 
 

141. The wellbeing of pupils is a high priority.  Pupils are encouraged and supported 
through the successful E3+ initiative to take part in physical activities which 
otherwise would not be available to them.  Healthy eating is promoted actively 
through the School Nutrition Action Group (SNAG), healthy menus and curricular 
references in food technology lessons.  The school has achieved the Healthy 
Eating School Award.  The school is aware of health and safety issues, in 
particular, the safety of pedestrians around the school. 
 

142. There is a very high awareness of child protection and welfare in the school.  
Procedures and strategies for child protection are very rigorous and effective.  
Comprehensive child protection information booklets have been distributed to all 
members of staff.  Parents and pupils are also provided with guidance leaflets.  
There are very effective links with support services.   
 

143. There is effective provision for a number of pupils with a range of SEN. These 
include an increasing number with MLD who are mostly from the catchment area 
but were placed in primary school resourced bases outside this area.   Following 
primary schools‟ recommendations, pupils at KS3 are placed in small discrete 
classes for all subjects except physical education and design and technology. 
They are taught well in all subjects. Registration also occurs in discrete groups.  
Core subjects at KS4 are also taught in discrete groups. Pupils with literacy 
difficulties are placed in a larger basic-skills class.   
 

144. Pupils with SEN follow a broad and balanced curriculum and have full access to 
the NC and all school activities.  Although there is very little movement from the 
discrete groups into mainstream classes, the provision within these groups meets 
the needs of these pupils well.   
 

145. The nurture initiative is a highly effective support mechanism for vulnerable pupils 
with medical, social or emotional difficulties. Designed primarily to aid transition 
from KS2 to KS3, it also serves pupils in need of further support across the whole 
school.  Strategies include team and confidence-building activities and sensitive 
in-class support.  Staff members give of their own time under the direction of the 
nurture support assistant to supervise the facility before school and during 
breaks.  This facility is an outstanding feature and a reflection of the caring nature 
of the school. 
 

146. A small dedicated team of LSAs and SNSAs provides very effective and sensitive 
in-class support.  Reading withdrawal sessions in form-tutor periods also involve 
LSAs who have very good relationships with the pupils they support. This is a 
significant strength in the learning process. The SEN Co-ordinator (SENCO) is 
extremely caring and well organised.  Assessment and recording of pupils‟ 
progress are strong features of the department‟s management. 
 

147. Good communication is facilitated by meetings each term with link teachers 
where relevant information is shared.  The SEN Forum Group which meets on a 
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regular basis is also an important vehicle for discussing individual pupils who 
have social, emotional and behavioural difficulties.  This is chaired by an 
assistant headteacher and involves the SENCO, all the progress leaders, the 
educational psychologist, behavioural support teacher and pastoral support 
worker.  The link SEN governor also attends.   
 

148. Statutory requirements are met fully.  Every pupil on the SEN register has an 
appropriate school-designed Individual Education Plan (IEP).  A pupil-friendly 
version has been trialled this year.  There is an expectation that subject 
departments include a subject specific-target in the IEPs.  The monitoring of the 
use of IEPs in subject areas is not fully developed.  
 

149. Pupils with behavioural difficulties are supported very effectively at different 
levels.  There is a clear hierarchical system, understood by pupils and parents.  
Behaviour management is consistent across the whole school.   Close links with 
the behaviour support service and counselling by the pastoral support worker 
provide specialist individual support.    
 

150. The school responds very effectively, from both pastoral and curricular 
perspectives, to pupils‟ diverse backgrounds. It succeeds in minimising barriers to 
learning and maximising resources to support individual pupils. Support for pupils 
in the care of the LA is very good and the school has good relationships with 
relevant support agencies.   The progress of the Most Able and Talented (MAT) 
pupils is monitored carefully by link teachers in each subject department. 
 

151. Issues of equality of opportunity have a very high priority.  Stereotyping is 
challenged when learners are advised of option choices and extra -curricular 
activities.  Racial equality is promoted sensitively in PSE and religious education 
lessons as well as in programmes for class and year-group assemblies.  The 
recently updated race-equality policy was drawn up in full consultation with the 
Valleys Regional Equalities Council (VALREC), members of staff, parents, school 
council and governors. Any incidents of a racial nature are carefully recorded and 
monitored. 
 

152. The anti-bullying ethos in the school is very well established.  A pupil-friendly 
information leaflet is provided for all pupils and new parents.  The “Clwb Ti a Fi” 
peer-mentoring initiative mediates situations between younger pupils.  Child 
Exploitation and Online Protection (CEOP) guidance is provided for all parents.  
Pupils are very confident that the school responds quickly to any incidents of 
harassment or bullying. 

 
153. The school‟s understanding and awareness of disability have been significantly 

extended by the school‟s Disability Equality Committee consisting of governors, a 
member of staff, disabled pupils and parents.  The Disability Equality Scheme 
drawn up by this committee is very detailed and the Access Plan has appropriate 
targets.  The committee reports annually to the GB on progress made in the 
Access Plan. 
 

154. Respect for cultural diversity is promoted in curricular areas including PSE and 
religious education programmes as well as in thought-for-the-week and acts of 
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worship. Learners‟ awareness is further extended by visits from representatives 
of VALREC.  Links with Uganda and good support for national and local charities 
reinforce and encourage their awareness and understanding of diversity. 

 
 

Leadership and management 
 
Key Question 5: How effective are leadership and strategic management? 
 

Grade 2: Good features and no important shortcomings 

 
155. This grade matches the grade in the school‟s self-evaluation report. It is one 

grade higher than the grade awarded for key question one. This is because 
inspectors identified significant good features including the effective tracking of 
learners‟ progress, the outstanding aspects of support provided for learners and 
the strategies used to raise levels of attendance. Shortcomings were considered 
less important because they are not a consequence of ineffective management. 
 

156. The headteacher provides strong leadership and clear direction for the work of 
the school. She leads by example. She is supported very well by an effective SLT 
which consists of a deputy headteacher and four assistant headteachers. 
Collectively, they have a good range of skills and experience which they use 
effectively to oversee performance in their areas of responsibility. 
 

157. The school‟s values are embodied in its mission statement. This is „to provide 
every pupil with the best possible education in a safe and pleasant environment 
and to ensure all pupils achieve the highest possible standards of which they are 
capable‟. Senior leaders and middle managers are fully committed to the school‟s 
aims, objectives and values and they demonstrate them in the way they carry out 
their work. They promote actively high standards of achievement and wellbeing. 
 

158. The school‟s aims emphasise equality and the importance of enabling learners to 
mix in a multi-ethnic, multi-faceted society. The school‟s policies and practice 
promote equality of opportunity. They are implemented successfully in regular 
routines and procedures. 
 

159. Senior leaders have good links with middle managers with responsibilities for 
leading subject departments and year group teams. Together, they monitor and 
manage the work of their teams very effectively. They strive to improve 
performance by agreeing challenging, realistic targets for further improvement. 
 

160. The arrangements used by senior leaders to monitor performance include good 
performance management procedures. These help identify the varied 
professional needs of staff members. Suitable opportunities for CPD are then 
negotiated to meet the needs of the individual and the school. This has impacted 
positively on the quality of education that the school provides. 
 

161. The leadership and management of the sixth form are very effective. The work of 
form tutors is monitored efficiently and the use of students‟ time in form-tutor 
periods is organised and managed very well. This enhances students‟ experience 
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of education in the sixth form. As a consequence, there are high levels of respect 
and very good relationships between sixth-form students and the staff members 
who work with them. 
 

162. Leaders and managers take appropriate account of national priorities and local 
partnerships.  They are reflected in targets set for improvement. The school has 
established beneficial partnerships with other local providers of education. These 
have enhanced provision at the transition between KS2 and KS3 and have 
enabled sixth-form students to be offered a wider range of courses.  
 

163. Despite much effort and a range of strategies to encourage good attendance, 
targets which reflect the national priority for reducing levels of absence have not 
been met. They remain an important focus for future action. 
 

164. Governors meet their responsibilities very effectively. They take a keen interest in 
the school‟s work and an active role in helping to set its strategic direction. They 
work well through an appropriate range of committees. They monitor the 
standards attained and the quality of education provided by a variety of means. 
These include studying reports prepared for them by senior leaders, attending to 
presentations from leaders and managers and analysing attainment data.  
 

165. Members of the GB use their knowledge of the school and the community it 
serves to inform their discussions and decisions. They support the school well as 
critical friends. They celebrate the school‟s achievements but are also ready to 
hold it to account for the standards it achieves. Governors meet all regulatory and 
legal requirements successfully. 

 
 
Key Question 6: How well do leaders and managers evaluate and improve 

quality and standards? 
 

Grade 2: Good features and no important shortcomings 

 
166. This grade matches the grade in the school‟s self-evaluation report. 

 
167. The findings of the inspection team match closely those of the school. The grades 

awarded by the inspection team are the same in six of the seven key questions. 
One grade lower was awarded in key question one. 

 
168. Self-evaluation has helped leaders and managers to develop strategies designed 

to improve performance. The self-evaluation process is conducted on an annual 
cycle which is established in school culture. Leaders and managers use effective 
self-evaluation procedures based upon first-hand evidence. Systems to monitor 
the performance of staff and learners are in place. Leaders and managers are 
well informed about the areas for which they are responsible.  
 

169. Good systems are in place for monitoring and evaluating the performance of all 
students and pupils. These systems are centred on teaching and learning and in 
supporting learners to reach their potential. Systems are rigorous and provide 
staff members with accurate current information to assist their planning. 
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170. Almost all leaders have good knowledge of the strengths and shortcomings in 
their areas of responsibility. Most subject leaders monitor well the quality of 
teaching in their subjects. Departments work closely with their link manager and 
LA staff to review all aspects of their work. A few subject leaders evaluate the 
work of their teams less rigorously. 
 

171. Self-evaluation seeks the views of parents, carers and governors successfully. 
Good account is taken of a variety of views, including a growing involvement of 
the „pupil voice‟ through an active and effective school council. The whole-school 
self-evaluation report is a comprehensive and useful document.  
 

172. Areas for improvement which are clearly identified and prioritised are targeted 
extremely well. They are supported well by the allocation of adequate resources 
and funding. However, the setting of clear priorities and actions for improvement 
are too inconsistent across teaching departments. In a few cases, too many 
targets are set. This makes them more difficult to prioritise and address 
systematically and contributes to variability in the precision of target setting. 
 

173. Overall, self-evaluation and planning for improvement are good. Outcomes are 
generally used well to plan strategic improvements. Links between evaluations, 
departmental developmental plans and the SDP are good. In many areas of 
school work there have been substantial improvements since the last inspection.  
 

174. Progress has been made in addressing the key issues for action identified in the 
last inspection report. Considerable progress has been made in addressing 
curriculum issues, the quality of reports to parents, the monitoring of pupils‟ 
progress and meeting of statutory requirements. Good progress has been made 
in addressing shortcomings in accommodation and progress has been made in 
raising standards and attendance levels. 

 
175. Overall, progress since the last inspection has been good. 

 
 
Key Question 7: How efficient are leaders and managers in using resources? 
 

Grade 2: Good features and no important shortcomings 

 
176. This grade matches the grade in the school‟s self-evaluation report.  It is higher 

than that given for key question one as the inspectors considered there were 
enough good features to award the higher grade. Shortcomings were not 
considered important because they are not a consequence of ineffective 
management.  
 

177. The school has enough teachers who are appropriately qualified to teach 
effectively all subjects offered.  In a few instances teachers take lessons in 
subjects where they are not specialists.  However, they have been selected 
carefully to ensure they have sufficient knowledge and understanding of the 
subject to support pupils‟ learning.  Teachers are supported well in the classroom 
by a dedicated team of LSAs and SNSAs who work well with them to address the 
pastoral and academic needs of the learners they support. 
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178. The team of administrative staff makes a significant contribution to the efficient 
operation of the school. Those who work under the site manager ensure the 
whole site is clean, tidy and generally free of litter and graffiti.  The shortage of 
technical support staff, identified at the last inspection, has been addressed. 
Technicians now provide a high level of support in ICT and science. The lunch 
supervisors and librarian are also highly diligent in their support for learners. 
 

179. Teachers are deployed in an economic and efficient way.  There are fewer 
teachers than at the last inspection, for almost the same number of learners, but 
the average teaching group size has not risen as a result.  Workforce remodelling 
has been introduced effectively to ensure a reduced administrative burden on 
teachers. They have time allocated for planning, preparation and assessment 
(PPA) in accordance with the 2003 national agreement.  The CPD for all staff is 
catered for well. 
 

180. The provision of textbooks, equipment and other resources has increased since 
the last inspection and most subjects are now well resourced.  However, art and 
design and design and technology still lack some important equipment.  
 

181. The facilities for ICT are much improved with four computer suites having been 
refurbished recently.  Two of these are used well, by subjects other than ICT, 
throughout the day. Many classrooms have interactive whiteboards. Where they 
are in place, they are generally used effectively.  The reading room, in the lower 
school, and the library, in the middle school, are attractive learning environments 
but under-used by staff and learners. 
 

182. The school buildings are in need of frequent repair and refurbishment.  This 
situation is complicated by the lower school being classified as a grade two listed 
building. This makes permission for any improvements more difficult to obtain and 
the cost of doing so more expensive.  However, the school is about to embark on 
a major programme to replace the roof, which should solve the many problems 
caused by rainwater leaks.  

  
183. The upper and middle school buildings are also showing signs of their age but 

there is a very comprehensive programme of refurbishment, which has so far 
concentrated on roof repairs, replacement windows and toilets.  The toilets in the 
middle school have been refurbished to a very high standard, much to the 
appreciation of pupils. 
 

184. Concerns about physical education facilities reported at the last inspection have 
been partly addressed by the provision of a large floodlit artificial playing area, 
reopening of the swimming pool and refurbishment of its changing rooms and 
replacing the gymnasium floor. The gymnasium and changing facilities require 
further improvement.  
 

185. A few classrooms are small for pupil numbers in certain lessons. Despite the 
constraints, however, efficient use is made of internal space to accommodate the 
many teaching and pastoral activities within the school.  The grounds are 
maintained and used well but there is a potential danger from vehicles to learners 
using the driveway when moving between the two buildings. 
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186. Arrangements with other schools, to share teaching in the sixth form, have 
enabled the school to offer a wider range of courses to all learners.  This has 
helped increase the number staying on after Y11. In the last six years, numbers 
have increased from 102 to 153 despite a fall in main school numbers from 987 to 
918.  The school clearly has value for money from its sixth form. 
 

187. The way in which the school takes decisions on spending, based on resourcing 
its stated priorities and objectives, is a particularly strong feature of management.  
This is particularly evident in the way it is constantly improving the quality of life 
within the school through its ongoing programme of refurbishment despite 
financial constraints. There have also been significant benefits from the 
improvement in learning resources, the introduction of the E3+ scheme, the 
electronic attendance monitoring system and initiatives such as the nurture room 
and internal inclusion unit.   
 

188. There is a transparent system of budgetary control, which is very closely 
monitored to ensure financial resources are used to best effect.  This is achieved 
by a close working relationship between the headteacher, deputy headteacher, 
finance and premises manager and the finance sub-committee of the GB.  The 
refurbishment of the design and technology engineering room by a local company 
is a good example of the benefits to be gained by fostering relationships with 
outside organisations.  However, a planned approach to the sourcing of income 
and resources, from bodies outside the normal funding partners, is an area for 
further development. 
 

189. In light of the sound financial and budgetary management, the overall quality of 
life in the school and the personal and academic support provided for pupils, the 
school provides good value for money. 
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Standards achieved in subjects and areas of learning 
 

English 

 
190. Results in English at GCSE are below both LA and national figures for grades A* 

to C and A* to G. However, in comparison to similar schools these results 
represent good progress.  
 

191. Results at A Level are above LA and national figures for grades A to B and 
grades A to E. These results represent outstanding progress. 

 
KS3   Grade 3: Good features outweigh shortcomings 
KS4   Grade 2: Good features and no important shortcomings 
Sixth form  Grade 1: Good with outstanding features 
 
Key Stage 3 
 
Good features 
 

192. Many pupils listen to their teacher attentively and with respect. A majority listens 
to their peers in a similar manner. Most pupils are able to recall previous learning. 
A minority demonstrates knowledge and understanding of relevant aspects of 
English language and literature. They provide extended oral responses to 
questions. A few also pose questions and justify opinions. 
 

193. All pupils read an appropriate range of fiction and media texts, poetry and drama 
including works which reflect the culture of Wales. The responses to reading of a 
majority of pupils indicate understanding that is mostly in line with what might be 
expected. A minority of the most able pupils demonstrates inferential and 
deductive reading skills. 
 

194. A significant majority of pupils produce sustained writing in a variety of forms 
including narrative, descriptive and literary review. Their presentation skills are 
mostly good. A majority of pupils redraft their work to improve the quality. A 
minority does so with rigour and to good effect. The most able pupils produce 
well-crafted writing. 

 
Shortcomings 
 

195. A minority of pupils do not have a sufficient understanding of the drafting process. 
As a result of this their writing remains underdeveloped and displays a range of 
technical errors. 
 

196. The oral contribution of a significant minority of pupils is occasionally hesitant and 
often un-extended. 
 

197. The attendance of a small minority of pupils impacts adversely on the standards 
they achieve and the progress they make. 
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Key Stage 4 
 
Good features 
 

198. Most pupils listen to their teacher and to their peers with attention and respect. 
They work with purpose and with confidence in focused paired and group tasks 
ranging from considering Harper Lee‟s creation of mood to identifying and 
analysing the poetic techniques used by Owen. A majority of pupils are 
responsive to the views and ideas of others and engage readily in discussions. 
The most able collaborate and negotiate the views of the group. 
 

199. Nearly all pupils read a range of appropriately challenging fiction, poetry and 
drama including works by Stoker, Dickens, Miller, Shakespeare and Keats. Most 
pupils demonstrate a good recall of what is read. A majority can identify 
accurately, key features, themes and characters. A small minority is able to 
discuss confidently the impact of language and authorial intent. 
 

200. All pupils write for a range of purposes and audiences. Many do so with 
enthusiasm. Standards of writing are often good in relation to ability. The most 
able pupils produce well-crafted writing that is engaging and often the product of 
diligent drafting. Their technical skills mostly reflect their ability. 
 

201. The majority of pupils with SEN make progress close to that which may 
reasonably be expected.   

 
Shortcomings 
 

202. A small minority of pupils fail to draft and proof read their written work with 
sufficient rigour so that ideas remain underdeveloped and errors persist. 
 

203. Attendance problems restrict the progress and standards of a small minority. 
 
Sixth form 
 
Outstanding features 
 

204. Students collaborate extremely well in small groups to analyse texts. They 
consider language and key concepts and interact productively. Their promotion of 
ideas and hypotheses often takes forward their own learning and that of the 
whole group. 
 

205. The most able students demonstrate considerable confidence in their verbal 
responses and in their written analyses and comparisons of a range of 
challenging texts including works by Bronte, Capote and Shelley. 

 
Good features 
 

206. All students read a good range of texts of various genres and increasing 
complexity. Most students have a secure understanding of literary devices. They 
understand and use technical vocabulary to good effect. 
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207. By the end of the course nearly all students produce well-crafted critical writing 
that evaluates authors‟ linguistic choices and style. This writing makes clear 
thematic and literary links with appropriate cross-references. Often, it is of a 
higher standard than might reasonably be expected. 

 
Shortcomings 
 

208. There are no significant shortcomings. 
 
 

Welsh Second Language 

 
209. Results in the full GCSE course in Welsh second language in 2008 and 2009 

were above LA and national averages for A* to C grades. In 2009 all candidates 
were successful in gaining A* to C grades. In the short GCSE course in 2008 and 
2009, results were above LA and national averages. In 2009, 63% of those 
entered for the short course gained A* to C grades with 78% achieving their 
target grade or better. Results in both full and short courses represent very good 
achievement for these pupils. 
 

210. Examination results in Welsh at Advanced Subsidiary (AS) level are broadly in 
line with LA and national averages. However, results for the A(2) level 
examination for 2009 were slightly below both LA and national averages. These 
results are in line with students‟ ability. 

 
KS3  Grade 2: Good features and no important shortcomings 
KS4  Grade 2: Good features and no important shortcomings 
Sixth form Grade 2: Good features and no important shortcomings 
 
Key Stage 3 
 
Good features 
 

211. Pupils listen well in all classes and answer questions in the Welsh language with 
increasing confidence as they develop through the key stage. Most worked well in 
paired and group activities. They convey information and interact well when in 
structured and familiar situations. Their pronunciation of the target language is 
generally good and they are prepared to use the Welsh language amongst 
themselves when gathering and recording information. 
 

212. Most pupils read a wide variety of prepared prose. Their pronunciation and 
inflection are good. They read aloud to the class with confidence on a variety of 
subjects. Their follow-up work is generally good with the majority completing the 
tasks set. 
 

213. Most pupils complete their written tasks neatly and correctly. The majority uses 
familiar sentence patterns with confidence and the more able use a broad range 
of vocabulary and extended sentence patterns. 
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214. Pupils with SEN work effectively in their lessons. They pronounce familiar words 
well and respond appropriately to direct questions. They all make progress. 

 
Shortcomings 
 

215. In oral work a few pupils lack the confidence to extend their responses beyond 
single phrases. 
 

216. In writing tasks a few pupils find it difficult to use the correct verb constructions. 
 
Key Stage 4 
 
Good features 
 

217. All pupils in both GCSE courses show a positive attitude to the subject. They 
make good progress in all their language skills. They work well in both paired and 
group activities. Pupils gather information and convey results with growing 
confidence in their command of the Welsh language. The majority shows a good 
knowledge of vocabulary and uses a wide range of sentence patterns and a 
variety of verb tenses. They use appropriate sentence patterns to answer the 
needs of different situations.  
 

218. Many pupils in both courses read passages in the Welsh language with fluency 
and with correct pronunciation and intonation. They show an ability to gain 
meaning from various texts and respond well to tasks which require them to gain 
information and convey the meaning and information to others. 
 

219. Most pupils complete the written tasks which are generally based on the 
requirements of their examination courses. Pupils following the full GCSE course 
compose passages on a broad range of subjects. These passages are generally 
planned well and accurate in their language construction.  
 

220. Pupils of lower ability use familiar vocabulary in familiar contexts. They respond 
to recorded material and answer questions based on listening exercises. They all 
make good progress. 

 
Shortcomings 
 

221. A small minority of pupils of lower ability find difficulty in extending their oral 
responses. 
 

222. A few pupils studying the short GCSE course are uncertain of their knowledge of 
the correct language patterns. 

 
Sixth form 
 
Good features 
 

223. All students work well in pairs and discuss confidently aspects of the texts 
studied. They show a breadth of knowledge of the literature in their course.  
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224. The majority completes grammar tasks with accuracy and shows an 
understanding of the rules. They apply these correctly to their work. 
 

225. Most students compose extended passages in the written coursework and show 
command of a wide range of language structures in their oral work. 

 
Shortcomings 
 

226. A few students are less confident in giving extended oral responses to questions. 
 
 

Science 

 
227. The percentage of pupils gaining both grades A* to C and A* to G in the GCSE 

examination in science in the last two years was significantly below LA and 
national averages.  Despite an underlying trend of improvement, these results are 
lower than those to be expected from pupils of similar ability. 
 

228. Examination results in the separate sciences at AS and A2 level in 2008 and 
2009 were below LA and national averages.  These results are lower than those 
to be expected from students of similar ability.  Entry numbers were low. 

 
KS3    Grade 2:  Good features and no important shortcomings 
KS4    Grade 3:  Good features outweigh shortcomings 
Sixth form   Grade 2:  Good features and no important shortcomings 
 
Key Stage 3 
 
Good features  
 

229. Pupils of all abilities have a good understanding of aspects of the NC in science.  
For example, nearly all can explain the concept of the fair test and many pupils 
have a good understanding of series and parallel circuits.  Their understanding is 
nearly always at least in line with their ability and all pupils, especially those with 
SEN are making good progress. 
 

230. Nearly all pupils use scientific terms accurately, both orally and in writing.  Many 
are familiar with the names and uses of a range of scientific apparatus. 
 

231. Many pupils of average and higher ability have good research skills.  They extract 
information from a range of sources, including the internet and use it in their 
notes. 
 

232. All pupils carry out practical work in line with teachers‟ instructions.  They work 
carefully and pay due regard to safety. Pupils of average and higher ability plan 
scientific investigations effectively. A minority of pupils suggest improvements to 
their experimental technique. 
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233. All pupils make careful experimental observations and record them appropriately.  
Most can draw simple conclusions from their observations, whilst the more able 
produce very good evaluations of their results. 

 

Shortcomings 
 

234. A few pupils have not fully mastered their work and do not fully understand the 
purpose of what they are doing. The work of a few pupils of middle and lower 
ability is incomplete.  
 

235. A few pupils of all abilities cannot draw appropriate conclusions from results. 
 

Key Stage 4 
 

Good features 
 

236. Most pupils have an adequate understanding of the work they need to cover for 
their GCSE examinations.  Their understanding is nearly always in line with their 
ability.  For example, many pupils understand about energy transformations and 
have a good understanding of how to calculate speed and distance.  They also 
know about a wide range of chemical reactions.  A few pupils of higher ability 
write correct chemical equations without aid, whilst others apply their 
understanding to unfamiliar situations.    
 

237. Many pupils have good research skills.  They extract information from a range of 
sources, including textbooks and the internet and use it in their notes.   All use 
scientific terms accurately, both orally and in writing.   
 

238. Most pupils carry out practical work competently.  They make and record 
appropriate observations.  Pupils of average and higher ability present their data 
using simple graphs.  The more able can identify and discuss causes of 
experimental error. 

 
Shortcomings 
 

239. Parts of the work of a minority of pupils of middle and lower ability are missing or 
incomplete.  These pupils often have difficulty in recalling or explaining scientific 
topics.  This is an important shortcoming. 
 

240. A few pupils do not fully understand the purpose of what they are doing. 
 

241. A few pupils of all abilities do not understand the correct use of scientific units. 
 
Sixth form 
 
Good features 
 

242. Students have an appropriate understanding of the work they need for their AS 
and A2 examinations.  Their understanding is nearly always in line with their 
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ability.  Nearly all students write good clear accounts of their work and use 
scientific terms accurately, both orally and in writing. 
 

243. All students carry out practical work carefully and make appropriate observations.  
They record their data carefully and use tables and appropriate graphs to display 
their results. 

 
244. In biology, all students understand the structure of protein and they relate this to 

the structure and functions of enzymes.  All students have a sophisticated 
appreciation of ecological concepts. 
 

245. In chemistry, students use chemical equations very effectively to describe the 
reactions they observe.  Those studying physics have an appropriate 
understanding of Newtonian mechanics, electrical circuits and fields. 

 
Shortcomings 
 

246. A few students cannot explain important chemical concepts.  Others need 
prompting before they can use some physical equations. 

 
 

Design and Technology 

 
247. Examination results in the Systems and Control and Resistant Materials GCSE 

courses in the last two years have been below LA and national averages for 
passes at A* to C grades and above LA and national averages in the Textiles and 
Graphics courses. These results are, in many cases, in line with the pupils‟ ability. 
 

248. Examination results in Product Design at A (2) level in 2008 were above both LA 
and national averages for grades A and B, but below local and national averages 
in 2009.  These results are in line with the students‟ ability. 

 
KS3     Grade 2: Good features and no important shortcomings 
KS4     Grade 2: Good features and no important shortcomings 
Sixth form    Grade 2: Good features and no important shortcomings 

 
Key Stage 3  
 
Good features 
 

249. Many pupils make good use of ICT facilities to carry out research and record their 
findings for use in their folder work. In the design work of many pupils and 
particularly within Textiles‟ projects, ideas are presented with good annotations. 
 

250. Most pupils use mock-ups and trials well to help develop their design ideas, 
before recording their thoughts in their design work. The freehand sketches in 
some of the best folders are of a high standard for pupils at this key stage. 

 
251. Within the folder work of most pupils there are good examples of the use of 

Computer-Aided Design and Computer-Aided Manufacture (CAD/CAM).  This is 
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particularly evident in Systems and Control projects. All pupils have an 
experience of building products using electronic components.  These products 
are well made and function well. 

 
252. Most pupils have a good understanding of the role of a specification in their 

project work and the importance of referring to it when evaluating their product. 
 

Shortcomings 
 

253. A few pupils do not fully understand the links between the different stages of the 
design process. Their background knowledge and understanding of technical 
terms are limited. 
 

254. The design proposals of a small minority of pupils are not fully developed and 
lack the manufacturing details needed for making the product. 

 
Key Stage 4 
 
Good features 
 

255. Most pupils produce suitable design specifications from a brief.  The 
specifications outline the basic features of the products they are engaged in 
designing and making. They use ICT and CAD to research and present 
information. The presentation of this work is particularly good within Textiles and 
Graphic Products folders of coursework. 
 

256. Many pupils show a good range of design ideas within their folders with much of 
this work, particularly in Textiles projects, being well annotated. 

 
257. In practical sessions pupils are capable of working safely on their own. They seek 

help when they need it, either from their peers or from their teacher. They 
produce a wide range of products across the range of courses and in Graphics 
and Textiles these products are of a high standard. 

 
258. Pupils with SEN progress very well and design and make products which are of a 

good standard. 
 
Shortcomings 
 

259. A few pupils‟ understanding of technical terms and processes is not fully 
developed. The range of features identified within their specifications lacks the 
necessary depth and breadth. 
 

260. A small minority of pupils lack an appreciation of the time needed to carry out 
manufacturing processes. This leads to inadequate planning within their projects. 
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Sixth form 
 
Good features 
 

261. Most students carry out research using ICT resources, analyse their findings and 
produce outline specifications from which they can work. They use their sketch 
books very well to record and support the development of design proposals. 
 

262. Students present a good range of proposals within their design work and, in the 
work of the best students the presentation of this work is of a very high standard. 
Most students‟ skills in using and applying CAD are very well developed and they 
use them effectively to present their ideas within their folders. 

 
263. Students produce a good range of work with a number of products having 

distinctive designs. The practical work of the best students is of a very high 
standard. 

 
Shortcomings 
 

264. A few students‟ background knowledge and understanding of a range of issues 
within the subject are not fully developed. 
 

265. A few students‟ specifications do not provide the depth and breadth of criteria 
expected within work at this level. 

 
266. Many students do not plan their time allocation, or sequence tasks efficiently to 

enable them to complete their coursework within the time available. 
 
 

Modern Foreign Languages 

 
267. Examination results in French at GCSE in 2008 and 2009 were below LA and 

national averages for passes at A*to C grades but broadly in line for passes at A* 
to G grades. In 2008, results were lower than those expected for pupils of similar 
ability but in 2009 they were in line with expectations.   

 
KS3  Grade 2: Good features and no important shortcomings 
KS4  Grade 2: Good features and no important shortcomings 
 
Key Stage 3 
 
Good features 
 

268. Many pupils in all years have developed good accents and intonation.  When 
reading aloud, most pupils pronounce words well, having a good idea of the links 
between sound and spelling. Most pupils listen well, understanding at least the 
gist of what they hear. They respond with confidence in oral tasks, often in proper 
sentences. In lower ability classes, boys are especially confident in speaking. 
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269. Most pupils use bilingual dictionaries confidently and competently, both to check 
their work and to extend what they can say and write. In Y7, many pupils write 
simple sentences accurately.   
 

270. By Y9, many pupils write dialogues well: most pupils adapt models to suit their 
purposes. Pupils of higher ability especially show creativity in using a good 
variety of different sentence structures. Many pupils also show a good 
understanding of relevant grammar, for example when using several verbs in the 
same sentence. 

 
Shortcomings 
 

271. Most pupils do not write at length in a continuous, narrative style, or organise 
their work into paragraphs. 
 

272. A few pupils tend to use an anglicised sentence structure in written work. 
 

273. A few pupils make pronunciation errors, particularly in word endings, and a few 
need to be prompted in order to say more than single words or short phrases. 

 
Key Stage 4 
 
Good features 
 

274. Many pupils, both boys and girls, read aloud with good accents and intonation. 
They usually understand the main points and many details of word-processed or 
printed text. 
 

275. In conversation, most pupils listen and respond well, many of them demonstrating 
a good grasp of relevant grammar, for example using different tenses 
appropriately. 
 

276. Many pupils write formal letters well. They usually link ideas well with a suitable 
range of connective words and expressions. 
 

277. Many also write well for less formal purposes, expressing their opinions clearly 
when producing a review of films or television programmes they have seen. 

 
Shortcomings 
 

278. Most pupils lack confidence in starting a conversation in French. A few of them 
lapse quickly into the English language. 
 

279. Most pupils also lack confidence when writing original work outside a given 
structure, and in consequence a few make errors in basic grammar. 

 
Sixth form 
 

280. There were no examination entries at A level in the last two years. No students 
study French in the sixth form at present. 
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Art and Design 

 
281. Examination results in art and design at GCSE in the last two years have been 

above LA and national averages for passes at A* to C and A* to G grades. These 
results represent very good achievement for these pupils.  

 
282. During the last year, the percentages of students who gained AS and A (2) level 

grades A to C were slightly below LA and national averages. These results 
represent satisfactory achievement for these students. 

 
KS3   Grade 3: Good features outweigh shortcomings 
KS4   Grade 2: Good features and no important shortcomings 
Sixth form Grade 2: Good features and no important shortcomings 
 
Key Stage 3 
 
Good features 
 

283. The sequential development in pupils‟ skills and understanding is evident as they 
progress from year to year. They demonstrate a thorough comprehension of the 
visual elements of art and design and express themselves confidently through a 
range of two-dimensional materials. They make good use of secondary visual 
sources to inform their making and are able to reference competently a fairly 
diverse collection of artists, including Welsh examples.   
 

284. In Y7, nearly all pupils demonstrate a very good knowledge and understanding of 
portraiture through their critical analysis of paintings from a range of genres and 
photographs of celebrities. Many pupils also have a good knowledge of certain 
Welsh painters, such as Shani Rhys James. All pupils demonstrate their effective 
grasp of facial proportions through their well-planned portraits.  
 

285. In Y8, many pupils create effective packaging designs for orange juice cartons 
from secondary source materials. A few pupils generate imaginative designs in 
response to this brief. 
 

286. Nearly all pupils in Y9 produce carefully structured designs of good quality, in the 
style of Bridget Riley. All pupils show good control in their use of media. Most 
create accurate geometric drawings and a minority devises imaginative visual 
outcomes. 
 

287. In Y9 all pupils in the Basic Skills class clearly understand the work of Victor 
Vasarely and produce pencil designs of a good standard as they emulate his 
working methods. Pupils paint their designs with confidence and show 
appropriate levels of skill in handling paint. 

 
Shortcomings 
 

288. Pupils do not use their sketchbooks sufficiently whilst undertaking research and a 
minority of pupils leave work unfinished. 
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289. In Y9, a minority of pupils experience difficulties in producing original designs and 
are influenced too heavily by secondary visual images. 
 

290. Many pupils do not create art in three dimensions or use ICT to generate or 
manipulate images. 
 

291. Pupils do not make reference to many examples of contemporary art in their 
research. 

 
Key Stage 4  
 
Good features 
 

292. All pupils discuss their work using an appropriate art vocabulary. Many have a 
good understanding of GCSE assessment objectives; and all pupils have a 
detailed awareness of the standard of their current work. They collaborate 
effectively with teachers to set targets for improvement. All pupils justify exactly 
what they need to do in order to improve and meet their individual targets.  
 

293. In Y10 and Y11, most pupils achieve good standards in their work in a variety of 
two-dimensional areas, such as drawing and painting, graphics and printmaking. 
A minority of pupils create successful practical outcomes using mixed media and 
three-dimensional processes.  
 

294. In Y10 all pupils reach good standards whilst creating pencil drawings of musical 
instruments from several angles from direct observation. They then proceed to 
modify their layered drawings to create effective compositions which successfully 
demonstrate their understanding of cubism. In addition, they experiment with 
coloured pencils to explore tone as part of their preparatory work.   
 

295. In Y11, all pupils show good levels of creativity and experimentation as they 
explore a range of two-dimensional materials to create images of water. They 
also create skilful drawings from direct observation and investigate the work of a 
range of artists who have studied the same topic, such as Hockney, Turner and 
Monet. 

 
Shortcomings 
 

296. A small minority of pupils do not show a personal response in their art work and 
the annotations on pages in their portfolios are based on facts rather than their 
individual thoughts or responses. 
 

297. Although many pupils‟ portfolios display good levels of skill, there are gaps in the 
development of ideas in the work of a small minority and too much reliance on 
secondary imagery to feed ideas. 
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Sixth form 
 
Good features 
 

298. All students demonstrate a very good understanding of external examination 
assessment objectives. In Y12, they identify competently the visual elements and 
make well-considered annotations in their sketchbooks to support their practical 
work. Similarly, all Y13 students evaluate effectively exemplar materials to 
familiarise themselves with assessment objectives and raise their awareness of 
how to present successfully the visual route through their art work to a final, 
creative outcome. 
 

299. Many students show originality and maturity in their working practices and 
manipulate competently a fairly wide range of materials and techniques as they 
explore and develop their ideas through drawing, painting, printmaking and ICT. 
All students discuss the progress of their work thoughtfully and identify 
successfully where its development has been influenced by particular artists. 
They describe purposefully how they envisage their practical outcomes will 
materialise.  
 

300. Most students in Y13 display very good levels of experimentation and imagination 
in their sketchbooks. Their work is based on a wide range of topics, such as 
culture, religion, movement and controversial art. They refer to a diverse range of 
artists from different times and cultures, including contemporary and Welsh 
examples. These references are used directly and purposefully to inform their 
practical work and written, personal studies. 

 
Shortcomings 
 

301. In Y12, the technical skills evident in the sketchbooks of a small minority of 
students are underdeveloped. 
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School's response to the inspection 
 

302. The governors, headteacher, staff, pupils and students welcome this report and 
the acknowledgment that Tonyrefail School has many good features, particularly 
in the quality of education it provides and in its leadership and management.  We 
are pleased that the report closely matches the school's own judgements on its 
performance and that it truly reflects the confidence, enthusiasm and good 
behaviour of most pupils.   

 
303. We are extremely proud that the care, support and guidance to learners have 

outstanding features. The school has a highly effective pastoral system which is 
reflected in the positive relationships that exist between staff and pupils. This is 
reflected in the ethos of supportive care that permeates the school. This grade is 
a tribute to the hard work of the staff in striving to give all our pupils and students 
every opportunity to succeed at all levels.  

 
304. We are delighted that the school has been judged as making considerable 

progress since the last inspection, particularly in addressing curricular and 
reporting issues and the monitoring of pupils‟ progress. We recognise the hard 
work of all involved in producing reports, which attain a high degree of 
consistency in subject comments, contain detailed information on a child‟s 
academic and personal progress and identify clear subject specific targets to 
assist learning. Good progress has also been made with regard to 
accommodation issues. 

 
305. Grades awarded for individual lessons compare favourably in important respects 

to figures in the most recent Annual Report of the Chief Inspector, based on all 
secondary schools in Wales inspected in 2008-2009.  The percentage of lessons 
described as having good features with no important shortcomings compares 
favourably with the number of lessons graded one and two throughout Wales. No 
lessons were graded lower than a grade three, in terms of both standards and 
teaching and assessment. This reflects the ability and commitment of the 
teaching staff. 

 
306. The school would like to recognise the strength of provision in the sixth form, 

where students successfully extend their knowledge and understanding. 
Although only a limited number of lessons were observed in the sixth form, the 
percentage of lessons where the two highest grades were awarded exceeds the 
corresponding figure from the most recent Annual Report of the Chief Inspector 
by 17 points. The sixth form is also led very effectively, with a well organised and 
managed team. 

 
307. We are appreciative of the recommendations stated in the inspection report and 

the need for continuing to improve standards. The findings and 
recommendations of the inspection report will be incorporated into our 
development planning with the specific aim of further raising standards. 

 
308. We would wish to thank the inspection team, led so carefully by Mr Peter Carter 

and acknowledge the professionalism of the inspection team and their highly 
skilled and rigorous approach throughout the inspection process.  
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Appendix 1 
 
Basic information about the school 
 
Name of school Tonyrefail School 

School type Secondary 

Age range of pupils 11-18 

Address of school 
 
 

Gilfach Road,  
Tonyrefail 

Postcode CF39 8HG 

Telephone number 01443 671780 

 

Headteacher Mrs Elaine Keeble 

Date of appointment 1st September 2004 

Chair of governors / 
Appropriate authority 

Mr Graham Lewis 

Reporting inspector Mr Peter Guy Carter 

Dates of inspection 25th – 29th January 2010  

 
 

 

Appendix 2 
 
School data and indicators 
 
Year group Y7 Y8 Y9 Y10 Y11 Y12 Y13 Total 

Number of 
pupils 

169 186 185 193 185 87 66 1071 

 

Total number of teachers 

 Full-time Part-time Full-time equivalent (fte) 

Number of teachers 56 5 59.42 

 

Staffing information 

Pupil: teacher (fte) ratio (excluding special classes) 18 : 1 

Pupil: adult (fte) ratio in special classes N/A 

Average teaching group size 22.8 

Overall contact ratio (percentage)  78.92 

 

Percentage attendance for three complete terms prior to the inspection 

 Y7 Y8 Y9 Y10 Y11 Y12 Y13 Whole school 

Term 1 91.9 88.0 86.8 85.1 79.7 85.3 78.4 85.7 

Term 2 89.3 88.5 85.9 85.1 80.0 84.7 79.2 85.3 

Term 3 87.1 85.0 80.8 76.0 93.8 81 90.1 84.6 

 

Percentage of pupils entitled to free school meals 25.8 

Number of pupils excluded during 12 months prior to inspection 73 (temporary) 
1 (permanent) 
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Appendix 3 
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TONYREFAIL SCHOOL SSSP 
Summary of Secondary School 
Performance (1) 

 
LEA/School No.     674/4057     

 
Pupils aged 15  

 

 Number of pupils aged 15 who were on roll in January 2009 : 180  
 Percentage of pupils aged 15 who : 

 

   

  
entered at 
least one 

qualification 

 
achieved the 

Level 1 
threshold 

 
achieved the 

Level 2 
threshold 

 
achieved the Level 2 

threshold including a GCSE 
pass in English or Welsh first 

language and mathematics 
 

 
Core Subject 
Indicator (2) 

 
Average wider 

points score per 
pupil 

 
School 2008/09 

 
99 

 
82 52 

 
36 34 308 

 
LEA Area 
2008/09 

 
98 

 
87 57 

 
41 40 372 

 
Wales 2008/09 

 
99 

 
88 61 

 
47 46 379 

 
School 07/08/09 

 
96 81 46 .. 32 288 

 
School 06/07/08 .. .. .. .. 29 276 

  
Number of boys aged 15 who were on roll in January 2009 : 100 

 

 Percentage of boys aged 15 who : 
 

   

  
entered at 
least one 

qualification 

 
achieved the 

Level 1 
threshold 

 
achieved the 

Level 2 
threshold 

 
achieved the Level 2 

threshold including a GCSE 
pass in English or Welsh first 

language and mathematics 
 

 
Core Subject 
Indicator (2) 

 
Average wider 

points score per 
pupil 

 
School 2008/09 

 
100 

 
79 42 

 
32 31 299 

 
LEA Area 
2008/09 

 
98 

 
84 51 

 
37 37 350 

 
Wales 2008/09 

 
98 

 
86 55 

 
43 43 357 

 
School 07/08/09 

 
95 78 40 .. 29 273 

 
School 06/07/08 .. .. .. .. 27 256 

 

 Number of girls aged 15 who were on roll in January 2009 : 80  
 Percentage of girls aged 15 who : 

 

   

  
entered at 
least one 

qualification 

 
achieved the 

Level 1 
threshold 

 
achieved the 

Level 2 
threshold 

 
achieved the Level 2 

threshold including a GCSE 
pass in English or Welsh first 

language and mathematics 
 

 
Core Subject 
Indicator (2) 

 
Average wider 

points score per 
pupil 

 
School 2008/09 

 
98 85 64 40 38 320 

 
LEA Area 2008/09 

 
99 90 63 44 43 395 

 
Wales 2008/09 

 
99 91 66 51 50 401 

 
School 07/08/09 

 
97 84 53 .. 35 305 

 
School 06/07/08 .. .. .. .. 32 298 
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TONYREFAIL SCHOOL SSSP 
Summary of Secondary School 
Performance (1) 

 
LEA/School No.     674/4057     

 

Pupils aged 15 

 
 Percentage of pupils 

aged 15 who : 
 Percentage of boys aged 

15 who : 
 Percentage of girls aged 

15 who : 

  
achieved one or 

more ELQ (3) 
only 

 
Left full time 

education 
without a 

qualification 
(4) 
 

  
achieved one or 

more ELQ (3) 
only 

 
Left full time 

education 
without a 

qualification 
(4) 
 

  
achieved one or 

more ELQ (3) only 

 
Left full 

time 
education 
without a 

qualification 
(4) 
 

 
School 2008/09 

 
5 0.6  4 0.0  6 1.3 

LEA Area 2008/09 
 

3 1.2  4 1.2  2 1.3 
Wales 2008/09 

 
2 0.9  3 1.0  1 0.8 

School 07/08/09 
 

5 ..  5 ..  6 .. 
School 06/07/08 5 ..  6 ..  5 .. 

 
 
Pupils aged 17  

 
 

 Number of pupils aged 
17 who were on roll in 
January 2009 : 63 

 Number of boys aged 17 
who were on roll in 
January 2009 : 19 

 Number of girls aged  
17 who were on roll in 
January 2009 : 44 

  
Percentage of 17 
year old pupils 

entering a 
volume 

equivalent to 2 A 
Levels who 

achieved the 
Level 3 

threshold 
 

 
Average 

wider 
points 

score for 
pupils aged 

17 

  
Percentage of 17 
year old pupils 

entering a 
volume 

equivalent to 2 A 
Levels who 

achieved the 
Level 3 threshold 

 
Average 

wider 
points 

score for 
pupils 

aged 17 

  
Percentage of 17 
year old pupils 

entering a volume 
equivalent to 2 A 

Levels who 
achieved the Level 

3 threshold 

 
Average 

wider 
points 

score for 
pupils 

aged 17 

 
School 2008/09 

 
94        547  88        520  97        559 

LEA Area 2008/09 
 

96        642  93        624  98        657 
Wales 2008/09 

 
96        688  95        656  97        715 

School 07/08/09 
 

..        531                ..        505                 ..        546 
School 06/07/08 .. ..  .. ..  .. .. 
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Appendix 4 
 
Evidence base of the inspection 
 

A team of 14 inspectors, including a peer assessor and the school‟s nominee spent 
the equivalent of 52.5 days in the school. Members of the team held a meeting 
before the inspection. 
 
During the inspection, inspectors visited: 

 95 lessons or part lessons; 

 assemblies and registration periods; and  

 some extra-curricular activities. 
 
Members of the inspection team met with: 

 staff, parents and carers and governors before the inspection; 

 senior leaders, middle managers, teachers, learning support assistants and 
other members of associate staff; 

 a representative of the LA;  

 members of the community; and 

 groups of pupils and students from each year group and representatives of the 
school council. 

 
The inspection team considered: 

 the school‟s self-evaluation report; 

 25 responses from parents and carers to a questionnaire; 

 comprehensive documentation provided by the school before and during the 
inspection; 

 samples of reports to parents and carers; and 

 samples of pupils‟ and students‟ work across the curriculum. 
 
After the inspection, inspectors held meetings with six subject departments, senior 
leaders and governors. 
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Appendix 5 
 
Composition and responsibilities of the inspection team 
 

Team member Responsibilities 

Peter Carter Registered Inspector, KQ1, KQ5, Context, Summary, 
Recommendations, Appendices 

David Williams KQ2 

Clive Rowlands KQ3 

Gwyn Griffiths KQ4 

Ronald Graham KQ6 

Edward Tipper Lay Inspector, KQ7 

Tony Sparks English  

David Hughes Science 

Rhodri Jones Welsh Second Language 

Hywel Buckland Design and Technology 

Martyn S Williams Modern Foreign Languages 

Shan Samuel-Thomas Art and Design 

Pat Hicks Nominee 

Susan Taylor Peer Assessor 
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